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Abstract – The aim of this paper is to discuss two of the
most crucial affective characteristics which are believed to be
influential in teaching, learning, testing & the whole
educational systems. All the involved parties including
parents, teachers, learners educators, programmer,
curriculum developers, believe that extroversion/
introversion an affective characteristics are influential in
learning, in general, and in language learning in particular.
That is why these characteristics have attracted great
attention in recent years from psychologists, sociologists,
educators and teachers. Therefore, the affective
characteristics should be treated more appropriately. To this
end some of the crucial affective characteristics including
maturation, attitude, anxiety, extroversion/introversion, risk
taking, self-confidence, inhibition, self-esteem and shyness. In
addition to the implication of their importance for teacher’s
job is very demanding in identifying problem associated with
any of these characteristics and helping learners overcoming
those problems. So, creating a relaxed atmosphere in the
classroom, using various kinds of activities and grouping in
the classroom are inevitable.
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EXTROVERSION/INTROVERSION

One of the central dimensions of human personality
theories is the trait of extroversion- introversion. The
terms introversion and extroversion first developed by
Carl Lung though both the famous understanding and
psychological age differ from his original intent.
Extroversion tends to be appeared in outgoing, talkative,
energetic behavior, whereas introversion is manifestedin
more reserved and solitary behavior (Thompson, Edmond
R, 2008).

Extroversion/introversion is typically looked upon as a
sole continuum. Thus to be high on one, it is necessary to
be low on the other. Carl Jung and et all provide a distinct
perspective and suggest that everyone  has both an
extroverted side and an introverted side with one being
more dominant than the other. Rather than concentrating
on interpersonal behavior, however; Lung defined
introversion as an ‘’ attitude type characterized by
orientation in life through subjective psychic content on
the external object (Jung Carl, 1995). Extroversion is the’’
act, state, or habit of being predominantly concerned with
obtaining gratification from what is outside the self
(Merriam Webster Dictionary).

Extroverts tend to enjoy human interactions and to be
enthusiastic, talkative, assertive, generous and in most
cases vicarious ( Zakariazadeh and Abdollahi, 2012).
Extroverts are energized and thrive off of being across
other community. They enjoy performing activities that

involve large social gatherings, such as parties, community
activities, public demonstrations, and business or political
groups. So an extroverted person is probably to satisfy
with time spent alone, and they are more subjected to
tiresome when they are not in public. This quality of being
outgoing can be taken advantage of in situation such as at
a workplace or social settings.

Salespersons, instructors and teachers are various sorts
of management fields are all examples of work types that
favor an individual who is considered to be an extrovert.
They have the capability to act normally with people in a
way that will make them much more prosperous than an
introvert since these are the kinds of the necessities of the
affair (ibid).

Introversion is ”the state of or tendency toward being
concerned with and interested in one’s own mental life
(Merriam Webster Dictionary) . Some well- known writers
have specified introverts as people whose energy tends to
expand through reflection and dwindle during interaction
(Helgoe, Laurie 2008). This is similar to Jung’s viewpoint,
although he focused on mental energy rather than physical
energy. Few modern conceptions make this distinction.
The common modern perception is that introverts tend to
be more reserved and less outspoken in groups. They often
take pleasure in solitary activities such as reading, writing,
using computers, hiking and fishing. The archetypical
artist, writer, sculptor, engineer, composer and inventor
are all highly introverted. An introvert is likely to enjoy
time spent alone and less reward in time spent with large
groups of people, although he or she may enjoy
interactions with close friends. Trust is usually an issue of
significance: a virtue of utmost importance to introverts is
choosing a worthy companion. They prefer to focus on a
single activity at a time and like to observe situations
before they participate especially observed in developing
children and adolescents (Gale, 1998). They are more
analytical before speaking (Laney, Marti Olsen, 2002).
Introverts are easily influenced by too much stimulation
from social gatherings and engagement.

Introversion having been defined by some in terms of a
preference for a quiet, more minimally stimulating
external environment (Cain, Susan 2012). It is not the
same thing as shyness but it is often mistaken as such by
extroverts. Introverts prefer solitary to social encounters
like shy people do (Meredith Whitten, 2001).

The extent of extroversion and introversion is mostly
assessed through self- report measures, although peer
reports and third party observation can also be used. Self-
report measures are either lexical( Thompson, Edmund R
2008) or based on statements (Goldberg, Lewis R .;
Johnson, John, John A.; Eber, Herbert W.; Hogan, Robert.;
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Ashton, Michael C.; Cloninger, C. Robert.; Gough,
Harrison G,2006). The type of measure is determined by
an assessment of psychometric properties and the time and
space constraints of the research being undertaken.

Lexical measures use individual adjectives that reflect
extrovert and introvert traits such as outgoing, talkative,
reserved and quiet. Words representing introversion are
reverse coded to create composite measures of
extroversion / introversion running on a continuum.
Statement measures tend to include more words, and
therefore consume more research instrument space, than
lexical measures. Participants are asked to the extent to
which they, for an instance, talk to a lot of different people
at parties or often feel uncomfortable around others
(Goldberg, Lewis et al, 2006).while some statement based
measures of extroversion \ introversion have similarly
acceptable psychometric properties in north American
populations to lexical measures, their generally emic
development makes them less suited to use in other
populations (piedmont, R.L.; Chae,J-H.1997). For
example, statements asking about talkativeness in parties
are hard to answer meaningfully by those who do not
attend parties as Americans are amused to do. Moreover,
the colloquial North American language of statements
makes them less suited to use outside America. For
example, statements like keep in the background and how
to captivate people are sometimes hard for non –native
English speakers to understand except in literal sense.

One theory which has yet been proposed in the case of
introversion and extroversion is Eysenck’s theory. It
presented extroversion/introversion as the degree to which
a person is outgoing and interactive with other people.
These behavioral differences are presumed to be the result
of underlying differences in brain psychology (Eysenck,
H.J. 1967). Extroverts seek excitement and social activity
in an effort to heighten their arousal level, whereas
introverts tend to avoid situations in an effort to keep such
arousal to a minimum. In addition, there are some
biological factors involving in the introversion/
extroversion field which is not required to be mentioned
here. Psychologically speaking extroverts tend to wear
more decorative closing, while introverts prefer practical,
comfortable clothes (Sharma, R.S, 1980). Extroverts are
more likely to prefer more upbeat, conventional and
energetic music than introverts (Rentfrow, Peter J.;
Gosling, Samuel, 2003). Personality also influences how
people arrange their work areas. In general, extroverts
wish to decorate their workplaces more, keep their doors
open, keep extra chairs nearby, and are more possibly to
put dishes of candy on their desks. These are attempts to
invite co-workers and encourage interaction. Introverts , in
contrast, less and tend to arrange their offices to
discourage social interaction (Gosling, S. 2008).

According to Jung, C.J.(1921) humans are complex and
unique, and since extroversion/introversion varies along a
continuum, individuals may have a mixture of both
orientations. A person who acts introverted in one
situation may act extroverted in another, and people can
learn to act "against type" in certain situations. Jung’s
theory states that when someone’s primary function is

extroverted, the secondary function is always introverted
and vice-versa. Acknowledging that introversion and
extroversion are natural variants of behavior can help in
self- acceptance and understanding of others. For example,
an extrovert can accept her introverted partner’s need for
space, whereas an introvert can acknowledge his
extroverted partner’s need for social interaction. It has
been found that more extroverted people tend to report
higher levels of happiness than introverts (Mayers, David
G. 1992, Pavot William; Diener, Ed; Fujita, Frank, 1990).
This does not mean that introverts are sad. Extroverts
simply report experiencing more positive emotions,
whereas introverts tend to be neutral. This may be due to
the fact that extroversion is socially preferable in
contemporary western culture and thus introverts feel less
desirable. In addition to the research on happiness, other
studies have found that extroverts tend to report higher
levels of self- esteem than introverts(Swicker, Rhonda;
Hittner, James ,B.; Kitos, Nicole.; Cox-Fuenzalida, Luz-
Eugenia, 2004.; Cheng, Helen.; Furnham, Adrian,2003).
As David Mayers states, happiness is a matter of
possessing three traits: self – esteem, optimism, and
extroversion. He also concludes on studies that reports
extroverts to be happier; those findings have been
questioned in light of the fact that the " happiness"prompts
given to the studies subjects, such as"I like to be with
others " and  "I’m fun to be with" only measure happiness
among extroverts(Laney, Marti Olsen, 2002). Also ,
according to Carl Jung, introverts acknowledge more
readily their psychological needs and problems , whereas
extroverts tend to be oblivious to them because they focus
more on the outer world(Jung, C.J. 1921).

In the study of Argyle and Lu (1990), extroverts were
found to be less likely to avoid participation in noisy
social activities, and to be more likely to participate in
social activities such as: party games, jokes, or going to
the cinema. Similar results were reported be David Diener
and Emmons (1984) who found that extroverts seek social
situations more than introverts, especially when engaging
in recreational activities. Similarly, a study by Diener ,
Sandvik, Pavot, and Fujita (1992) demonstrated that
although extroverts choose social jobs relatively more
frequently than non-social jobs compared to introverts ,
they were happier than introverts regardless of whether
their occupations had social or non-social character.
Secondly, it was found that extroverts only sometimes
reported greater amounts of social activity than introverts
(Diener, Ed; Larsen, Randy,J.; Emmons, Robert, A. 1984).
However, in general extroverts and introverts do not differ
in the quantity of their socialization (Pavot, William.;
Diener, Ed.; Fujita, Frank, 1990). Similar finding was
reported by Sri Vastava , Angelo, and Vallereux,(2008)
who found that extroverts and introverts both enjoy
participating in social interactions , but extroverts
participate socially relations, but that the quality of this
participation differs. The more frequent social
participation among extroverts could be explained the fact
that extroverts know more people , but those people are
not necessarily their close friends , while introverts , when
participating in social interactions, are more selective and
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levels of self- esteem than introverts(Swicker, Rhonda;
Hittner, James ,B.; Kitos, Nicole.; Cox-Fuenzalida, Luz-
Eugenia, 2004.; Cheng, Helen.; Furnham, Adrian,2003).
As David Mayers states, happiness is a matter of
possessing three traits: self – esteem, optimism, and
extroversion. He also concludes on studies that reports
extroverts to be happier; those findings have been
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have only few close friends with whom they have special
relationships(Hills, Peter; Argyle, Michael, 2001).

Yet another explanation of the high correlation between
extroversion and happiness comes from the study by
Ashton, Lee, and Paunonen(2002). They suggested that
the core element of extroversion is a tendency to behave in
ways that attract, hold and enjoy social attention, and not
reward sensitivity. They claimed that one of the
fundamental qualities of social attention, and is its
potential of being rewarding. Therefore, if a person shows
positive emotions of enthusiasm, energy, and excitement,
that person is seen favorably by others and he or she gains
other’s attention. This favorable attention from others
likely encourages extroverts to engage in further
extroverted behavior (Ashton, Michael, C.; Lee kibeom.;
Paunonen, Sampo V. 2002). This study showed that their
measure of social attention, the social attention scale, was
much more highly correlated with extroversion than were
measures of reward sensitivity. There is a view which is
based on the notion that there is a direct link between
people’s personality trait and their sensitivity to positive
and negative affects (McCrae, Robert R.; Costa, Paul T
.1991, Zalenski.; John M .; Larsen, Randy J.1999).

Another controversial issue is the matter of positive
affect which is based on the reinforcement sensitivity
theory Jeffrey Alan Gray, which states that people with
stronger behavioral activation system are high in reward
responsiveness and are predisposed to the personality trait
of extroversion, while people with a stronger behavioral
inhibition system are lower in reward responsiveness and
are more predisposed to personality trait of neuroticism
and introversion (Gray, J.A.1994). Therefore, extroverts
are seen as having a temperamental predisposition to
positive affect since positive mode induction has a greater
effect on them than on introverts.Thus extroverts are more
prone to react to pleasant effects (Depue, RA.; Collins, PF,
1999, Larsen,Randy J.; Ketelaar, Timothy 1991,
Tellegen,A. 1985, Carver, C.S.; Sutton, S.K.; Scheier, M.F
2000, Rusting, Cheryl, L.;Larsen, Randy J.1995).

However, it was also found that extroverts did not
respond stronger to social situations than introverts, nor
did they report bigger boosts of positive affect during such
interactions (Lucas, Richard E.; Le, Kimdy; Dyrenforth,
Portia S. 2008, Srivastava, Sanjay.; angelo’kimberly m.;
valereux’shawn R .2008). Another possible explanation
for more happiness among extroverts comes from the fact
that extroverts are able to better regulate their affective
states. This means that in ambiguous situations extroverts
show a slower decrease of positive affect, and as a result ,
they maintained a more positive affect balance than
introverts (Lischetzke, Tanja.; Eid, Michael, 2006).
Extroverts may also choose activities that facilitate
happiness (e.g., recalling pleasant vs. unpleasant
memories) more than introverts when anticipating difficult
tasks (Tamir, Maya, 2009).

Of course another important issue that should be
mentioned here is phonology. The term phonology refers
to ”the establishment and description of the distinctive
sound units of a language (phonemes) by means of
distinctive features "(Richards, 1992). As Burgress and

Spencer (2000) claim, the phonology of a target language
(TL) includes theory and knowledge about howthe second
system of the target language works, consisting of
segmental and suprasegmental features. In view of the fact
that sounds have a vital role in communication, second
and foreign language teachers must devote enough energy
and time to teaching pronunciation in their classes since
teaching pronunciation is a substantial element of foreign
or second language teaching. However, this fact is very
much ignored by language teachers (Hismanoglu, 2009).
Pronunciation is a fundamental element of learning oral
skills in a second language and the quality of time effort
devoted to it seems to be largely dependent on the
language instructor (Hismanuglu and Hismanoglu, 2010).
Many researchers have found that there are many English
teachers who are not proficient, lack confidence, skill and
knowledge in pronunciation teaching (Derwing and
Munro, 2005).

Pronunciation errors may be attributed to many factors,
such as "defective understanding of semantics, syntax,
morphology, phonology and letter- to- sound rules."
(Meng and et al., 2007:65). Regarding the role of native
language in pronunciation, CelceMurcia (1991) suggests
that the learner’s L1 is effective in the acquisition of L2
pronunciation. She believes that L1 transfer is more
prevalent in the area of pronunciation than in grammar and
lexicon. She goes on suggesting that ”it is important for
teachers to know something about the sound system of the
language(s) that their learners speak in order to predict
problems and recognize the source of errors"(Nazary,
2008). In this article, we concentrate more on the Iranian
high school students’ perspectives towards pronunciation
and or phonology acquisition or learning. In other words,
introvert and extrovert learners of English demonstrate
that to what factors they pay much attention to and how
they tend to pronounce a word. Our proposed approach is
grounded in the theory of language transfer. Difficulties in
the learning of pronunciation arise from actual production
of English sounds and interrelationship between the
written forms of words and their equivalents in spoken
English. In early stages of learning, English learners are
introduced to English orthography. There is , of course, a
general regular phonemic- graph emic correspondence
with noticeable productivity in English orthography which
will soon be picked up by students. But “due to misapplied
analogical formulations, learners show a strong tendency
to extend the use of a pattern beyond the permissible
limits"(Yarmohammadi, 2005). In this way, errors in
pronunciation may be either errors in how a sound is
pronounced, or errors resulting from misguided
interpretation of the pronunciation of written words.
However, a very important variable to be taken into
account with this respect is the learner’s first language.
Teachers must be able to analyze utterances and break
them up into their constituents and they must also be
acquainted with the structural similarities and differences
between the native language of learners and the foreign
language. In addition, they need to know about the most
common error types and the reasons behind their
occurrences. Only then can they diagnose various
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the core element of extroversion is a tendency to behave in
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potential of being rewarding. Therefore, if a person shows
positive emotions of enthusiasm, energy, and excitement,
that person is seen favorably by others and he or she gains
other’s attention. This favorable attention from others
likely encourages extroverts to engage in further
extroverted behavior (Ashton, Michael, C.; Lee kibeom.;
Paunonen, Sampo V. 2002). This study showed that their
measure of social attention, the social attention scale, was
much more highly correlated with extroversion than were
measures of reward sensitivity. There is a view which is
based on the notion that there is a direct link between
people’s personality trait and their sensitivity to positive
and negative affects (McCrae, Robert R.; Costa, Paul T
.1991, Zalenski.; John M .; Larsen, Randy J.1999).

Another controversial issue is the matter of positive
affect which is based on the reinforcement sensitivity
theory Jeffrey Alan Gray, which states that people with
stronger behavioral activation system are high in reward
responsiveness and are predisposed to the personality trait
of extroversion, while people with a stronger behavioral
inhibition system are lower in reward responsiveness and
are more predisposed to personality trait of neuroticism
and introversion (Gray, J.A.1994). Therefore, extroverts
are seen as having a temperamental predisposition to
positive affect since positive mode induction has a greater
effect on them than on introverts.Thus extroverts are more
prone to react to pleasant effects (Depue, RA.; Collins, PF,
1999, Larsen,Randy J.; Ketelaar, Timothy 1991,
Tellegen,A. 1985, Carver, C.S.; Sutton, S.K.; Scheier, M.F
2000, Rusting, Cheryl, L.;Larsen, Randy J.1995).

However, it was also found that extroverts did not
respond stronger to social situations than introverts, nor
did they report bigger boosts of positive affect during such
interactions (Lucas, Richard E.; Le, Kimdy; Dyrenforth,
Portia S. 2008, Srivastava, Sanjay.; angelo’kimberly m.;
valereux’shawn R .2008). Another possible explanation
for more happiness among extroverts comes from the fact
that extroverts are able to better regulate their affective
states. This means that in ambiguous situations extroverts
show a slower decrease of positive affect, and as a result ,
they maintained a more positive affect balance than
introverts (Lischetzke, Tanja.; Eid, Michael, 2006).
Extroverts may also choose activities that facilitate
happiness (e.g., recalling pleasant vs. unpleasant
memories) more than introverts when anticipating difficult
tasks (Tamir, Maya, 2009).

Of course another important issue that should be
mentioned here is phonology. The term phonology refers
to ”the establishment and description of the distinctive
sound units of a language (phonemes) by means of
distinctive features "(Richards, 1992). As Burgress and

Spencer (2000) claim, the phonology of a target language
(TL) includes theory and knowledge about howthe second
system of the target language works, consisting of
segmental and suprasegmental features. In view of the fact
that sounds have a vital role in communication, second
and foreign language teachers must devote enough energy
and time to teaching pronunciation in their classes since
teaching pronunciation is a substantial element of foreign
or second language teaching. However, this fact is very
much ignored by language teachers (Hismanoglu, 2009).
Pronunciation is a fundamental element of learning oral
skills in a second language and the quality of time effort
devoted to it seems to be largely dependent on the
language instructor (Hismanuglu and Hismanoglu, 2010).
Many researchers have found that there are many English
teachers who are not proficient, lack confidence, skill and
knowledge in pronunciation teaching (Derwing and
Munro, 2005).

Pronunciation errors may be attributed to many factors,
such as "defective understanding of semantics, syntax,
morphology, phonology and letter- to- sound rules."
(Meng and et al., 2007:65). Regarding the role of native
language in pronunciation, CelceMurcia (1991) suggests
that the learner’s L1 is effective in the acquisition of L2
pronunciation. She believes that L1 transfer is more
prevalent in the area of pronunciation than in grammar and
lexicon. She goes on suggesting that ”it is important for
teachers to know something about the sound system of the
language(s) that their learners speak in order to predict
problems and recognize the source of errors"(Nazary,
2008). In this article, we concentrate more on the Iranian
high school students’ perspectives towards pronunciation
and or phonology acquisition or learning. In other words,
introvert and extrovert learners of English demonstrate
that to what factors they pay much attention to and how
they tend to pronounce a word. Our proposed approach is
grounded in the theory of language transfer. Difficulties in
the learning of pronunciation arise from actual production
of English sounds and interrelationship between the
written forms of words and their equivalents in spoken
English. In early stages of learning, English learners are
introduced to English orthography. There is , of course, a
general regular phonemic- graph emic correspondence
with noticeable productivity in English orthography which
will soon be picked up by students. But “due to misapplied
analogical formulations, learners show a strong tendency
to extend the use of a pattern beyond the permissible
limits"(Yarmohammadi, 2005). In this way, errors in
pronunciation may be either errors in how a sound is
pronounced, or errors resulting from misguided
interpretation of the pronunciation of written words.
However, a very important variable to be taken into
account with this respect is the learner’s first language.
Teachers must be able to analyze utterances and break
them up into their constituents and they must also be
acquainted with the structural similarities and differences
between the native language of learners and the foreign
language. In addition, they need to know about the most
common error types and the reasons behind their
occurrences. Only then can they diagnose various
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ways that attract, hold and enjoy social attention, and not
reward sensitivity. They claimed that one of the
fundamental qualities of social attention, and is its
potential of being rewarding. Therefore, if a person shows
positive emotions of enthusiasm, energy, and excitement,
that person is seen favorably by others and he or she gains
other’s attention. This favorable attention from others
likely encourages extroverts to engage in further
extroverted behavior (Ashton, Michael, C.; Lee kibeom.;
Paunonen, Sampo V. 2002). This study showed that their
measure of social attention, the social attention scale, was
much more highly correlated with extroversion than were
measures of reward sensitivity. There is a view which is
based on the notion that there is a direct link between
people’s personality trait and their sensitivity to positive
and negative affects (McCrae, Robert R.; Costa, Paul T
.1991, Zalenski.; John M .; Larsen, Randy J.1999).

Another controversial issue is the matter of positive
affect which is based on the reinforcement sensitivity
theory Jeffrey Alan Gray, which states that people with
stronger behavioral activation system are high in reward
responsiveness and are predisposed to the personality trait
of extroversion, while people with a stronger behavioral
inhibition system are lower in reward responsiveness and
are more predisposed to personality trait of neuroticism
and introversion (Gray, J.A.1994). Therefore, extroverts
are seen as having a temperamental predisposition to
positive affect since positive mode induction has a greater
effect on them than on introverts.Thus extroverts are more
prone to react to pleasant effects (Depue, RA.; Collins, PF,
1999, Larsen,Randy J.; Ketelaar, Timothy 1991,
Tellegen,A. 1985, Carver, C.S.; Sutton, S.K.; Scheier, M.F
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However, it was also found that extroverts did not
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did they report bigger boosts of positive affect during such
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Portia S. 2008, Srivastava, Sanjay.; angelo’kimberly m.;
valereux’shawn R .2008). Another possible explanation
for more happiness among extroverts comes from the fact
that extroverts are able to better regulate their affective
states. This means that in ambiguous situations extroverts
show a slower decrease of positive affect, and as a result ,
they maintained a more positive affect balance than
introverts (Lischetzke, Tanja.; Eid, Michael, 2006).
Extroverts may also choose activities that facilitate
happiness (e.g., recalling pleasant vs. unpleasant
memories) more than introverts when anticipating difficult
tasks (Tamir, Maya, 2009).

Of course another important issue that should be
mentioned here is phonology. The term phonology refers
to ”the establishment and description of the distinctive
sound units of a language (phonemes) by means of
distinctive features "(Richards, 1992). As Burgress and

Spencer (2000) claim, the phonology of a target language
(TL) includes theory and knowledge about howthe second
system of the target language works, consisting of
segmental and suprasegmental features. In view of the fact
that sounds have a vital role in communication, second
and foreign language teachers must devote enough energy
and time to teaching pronunciation in their classes since
teaching pronunciation is a substantial element of foreign
or second language teaching. However, this fact is very
much ignored by language teachers (Hismanoglu, 2009).
Pronunciation is a fundamental element of learning oral
skills in a second language and the quality of time effort
devoted to it seems to be largely dependent on the
language instructor (Hismanuglu and Hismanoglu, 2010).
Many researchers have found that there are many English
teachers who are not proficient, lack confidence, skill and
knowledge in pronunciation teaching (Derwing and
Munro, 2005).

Pronunciation errors may be attributed to many factors,
such as "defective understanding of semantics, syntax,
morphology, phonology and letter- to- sound rules."
(Meng and et al., 2007:65). Regarding the role of native
language in pronunciation, CelceMurcia (1991) suggests
that the learner’s L1 is effective in the acquisition of L2
pronunciation. She believes that L1 transfer is more
prevalent in the area of pronunciation than in grammar and
lexicon. She goes on suggesting that ”it is important for
teachers to know something about the sound system of the
language(s) that their learners speak in order to predict
problems and recognize the source of errors"(Nazary,
2008). In this article, we concentrate more on the Iranian
high school students’ perspectives towards pronunciation
and or phonology acquisition or learning. In other words,
introvert and extrovert learners of English demonstrate
that to what factors they pay much attention to and how
they tend to pronounce a word. Our proposed approach is
grounded in the theory of language transfer. Difficulties in
the learning of pronunciation arise from actual production
of English sounds and interrelationship between the
written forms of words and their equivalents in spoken
English. In early stages of learning, English learners are
introduced to English orthography. There is , of course, a
general regular phonemic- graph emic correspondence
with noticeable productivity in English orthography which
will soon be picked up by students. But “due to misapplied
analogical formulations, learners show a strong tendency
to extend the use of a pattern beyond the permissible
limits"(Yarmohammadi, 2005). In this way, errors in
pronunciation may be either errors in how a sound is
pronounced, or errors resulting from misguided
interpretation of the pronunciation of written words.
However, a very important variable to be taken into
account with this respect is the learner’s first language.
Teachers must be able to analyze utterances and break
them up into their constituents and they must also be
acquainted with the structural similarities and differences
between the native language of learners and the foreign
language. In addition, they need to know about the most
common error types and the reasons behind their
occurrences. Only then can they diagnose various
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phenomena in the foreign and or second language and
analyze errors in pronunciation. This is a prerequisite for
proper error correction. Teachers also need this kind of
information to be able to plan their teaching to make it
possible for learners to avoid the most obvious
mispronunciation. Most of the studies on contrastive
phonology of English and Persian focus on linguistic
aspects rather than pedagogical ones.

Hayati (1997) compared the stressed pattern in English
with Persian. He found that Persian words pronounced in
isolation have the strongest stress on one syllable ; the rest
remain less stressed or unstressed. In addition, he
maintains that in Persian, stress is mainly on the final
syllable of simple words. As far as the nominal
compounds are concerned , the stress rule is different in
both languages.

In a study, Hall (2006) surveyed the extent to which
phonological characteristics of Farsi speakers of English
interfere with their intelligibility when they interact with
L1 Australian English speakers. The finding demonstrated
the phonemes and consonant clusters which do not exist in
the Farsi sound system and syllable structure caused
problems for Farsi speakers of English. The analysis of
findings revealed that the absent phonemes in the Farsi
sound system cause difficulties for the intelligibility of
Farsi speakers of English. Moreover, the differences in
the Farsi and English syllable structures also cause
difficulties to a varying degree for Farsi speakers of
English.Generally, the analysis of findings supports the
idea that segmental features of Farsi speakers of English
interfere with their intelligibility when they interact with
L1 Australian speakers. As it can be inferred from the
review of literature, Iranian EFL students have
phonological problems in pronunciation research.
Therefore, the aim of the phonological problems
(segmental and suprasegmental) that EFL students who are
native speakers of Persian have in English. In more
specific terms, the present study aims to find out the kinds
of phonological problems attributed to L1 transfer by
introvert and extrovert Iranian EFL high school students.
In other words, the study focuses on describing the rate of
attention to the phonological problems that students have
in pronunciation which help teachers in diagnosing the
students’ phonological weaknesses and in designing right
pronunciation and speaking instruction in speaking. To
meet the aims of the study the following research
questions were formulated.

RESEARCH QUESTIONS

1. What are Iranian high school extrovert and or introvert
students’ pronunciation problems in producing speech?

2. What problems do Iranian extrovert and introvert high
school students face with in dealing with intonation
and stress patterns?

METHODOLOGY

The participants of this study were 30 high school boys
aged between 17 and 18 years old who were selected

randomly from among 78 students. They were all Persian
native speakers and learned English chiefly in formal high
school classroom contexts. All participants had a common
English background; they took English courses for about
six years in the high schools. As for the language
proficiency, all participants were intermediate based on
the results of Nelson proficiency test. The participants
were informed about the study at the beginning.
Instruments
A list of 60 discrete lexical items and a reading passage
were used in this study. The words in the lexical list and
reading passage were selected in a way to ensure that
cover the areas most probable for errors to occur based on
the literature. Also one of the criteriafor selection was that
all main sounds and intonation patterns be included in the
instruments. In addition, care was taken to include the
words which students had studied in the high school. The
reading passage was an intermediate text picked out for
participants to read it aloud. The instruments were
confirmed by some experts in linguistics and EFL, and a
questionnaire consisting of 20 items to elicit the
participants’ rate of attention to different aspects of
pronunciation related to phonological aspects that
extrovert and introvert participants may encounter.
Furthermore, two raters coded and analyzed the data. The
estimated reliability proved to be 0.91 and 0.93
respectively.
Procedure
All participants were asked to read the passage and the list
of presented vocabulary while their voice were recorded.
Their recorded pronunciation was transcribed. Then, these
transcriptions were analyzed and the pronunciation
problems found in the performance of participants were
diagnosed. Interpreting an utterance calls for the
familiarity of the listener with these units of sounds. It
should be regarded that after taking the pronunciation test,
the questionnaire was answered by the participants.it was
based on an informal discussion with the subjects about
the negative and positive points of tasks. Chi- score
analysis was used to check agreement among the
responses. So it was run on the frequencies of the answers.
As displayed in table 1, concerning the high school
extroverted and introverted students’ attention to different
parts of pronunciation. Almost 70 percent of the
participants selected ‘’strongly agree’’ and ‘’agree’’, while
only 18.5 percent selected ‘’ strongly disagree’’ and ‘’
disagree’’. The chi-square observed value was 377.37,
which at four degrees of freedom is greater than the
critical chi-square value, 9,49, concluding that the answers
given to the items of the questionnaire are not random and
they represent meaningful differences among the
distribution of the choices.

Table 1: Frequency of the answers to the questionnaire
Choices F %
Strongly disagree 56 7.6
Disagree 79 10.8
Undecided 85 11.6
Agree 172 23.4
Strongly agree 342 46.4
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six years in the high schools. As for the language
proficiency, all participants were intermediate based on
the results of Nelson proficiency test. The participants
were informed about the study at the beginning.
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Furthermore, two raters coded and analyzed the data. The
estimated reliability proved to be 0.91 and 0.93
respectively.
Procedure
All participants were asked to read the passage and the list
of presented vocabulary while their voice were recorded.
Their recorded pronunciation was transcribed. Then, these
transcriptions were analyzed and the pronunciation
problems found in the performance of participants were
diagnosed. Interpreting an utterance calls for the
familiarity of the listener with these units of sounds. It
should be regarded that after taking the pronunciation test,
the questionnaire was answered by the participants.it was
based on an informal discussion with the subjects about
the negative and positive points of tasks. Chi- score
analysis was used to check agreement among the
responses. So it was run on the frequencies of the answers.
As displayed in table 1, concerning the high school
extroverted and introverted students’ attention to different
parts of pronunciation. Almost 70 percent of the
participants selected ‘’strongly agree’’ and ‘’agree’’, while
only 18.5 percent selected ‘’ strongly disagree’’ and ‘’
disagree’’. The chi-square observed value was 377.37,
which at four degrees of freedom is greater than the
critical chi-square value, 9,49, concluding that the answers
given to the items of the questionnaire are not random and
they represent meaningful differences among the
distribution of the choices.

Table 1: Frequency of the answers to the questionnaire
Choices F %
Strongly disagree 56 7.6
Disagree 79 10.8
Undecided 85 11.6
Agree 172 23.4
Strongly agree 342 46.4
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familiarity of the listener with these units of sounds. It
should be regarded that after taking the pronunciation test,
the questionnaire was answered by the participants.it was
based on an informal discussion with the subjects about
the negative and positive points of tasks. Chi- score
analysis was used to check agreement among the
responses. So it was run on the frequencies of the answers.
As displayed in table 1, concerning the high school
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which at four degrees of freedom is greater than the
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CONCLUSION AND IMPLICATION

The present study was an attempt to show that which
one of the psychological factors did play premier than the
other in Iranian high school students’ pronunciation. In
other words, the extroverted and introverted participants
by demonstrating their trends towards different parts of the
speech context. It must be noted that psychological factors
like excitement or anxiety influencing the students’
pronunciation of sounds is an unfavorable way while their
voices were being recorded. In other words, their
pronunciation performance might have been affected
negatively because they were under the pressure of the
likelihood of making errors. So the results would surely be
better if the recordings took place in a natural setting like a
class. Moreover, the small sample sizes of this study is a
clear limitation. Future studies with larger sample size and
also conducting similar studies on other levels e.g.,
introvert students would shed light on students’ difficulties
in pronunciation.

There is evidence that the introverted students’ L1
(Persian) has an effect on their production of speech sound
of English language than the extrovert students. The data
show that there are some examples in which language
transfer was clear. In addition, the introvert participants
transferred some features and sounds from their L1 to L2.
However, many examples showed that the counterpart
extrovert students less limit. They may include
overgeneralization, defective teaching, spelling
pronunciation, etc. the findings of this study have some
pedagogical implications. The results can act as a model to
help both Persian learners and teachers in English
language teaching and learning.

The results of this study demonstrated that the Persian
introvert high school students struggled with different
phonological problems resulting from three main sources:
a) the problems in teaching of pronunciation, b) the
differences between the Persian language and the English
language, and c) L1 interference. At Iranian high schools,
pronunciation receives very little attention in EFL
instruction and evaluation for introvert students. As a
result, many phonological problems that introvert
participants have in pronunciation may be attributed to
lack of formal pronunciation instruction. As Robertson
(2003) maintains, the teaching of pronunciation must be
incorporated in the students’ training, yet that teaching
must be country specific, and materials and research must
not stop concentrating on the ‘general’ and start
considering the ‘specific’. We have to tackle these
problems to lessen the phonetic and phonological
difficulties and to improve teaching of EFL pronunciation
to students. Teachers should take into account all of the
activities which help the learners overcome the
phonological problems and improve their pronunciation
ability. In order to develop phonological awareness for
both introvert and extrovert students in EFL settings.
Students should be given formal instruction in phonology.
As Hayati (1997) maintains, a teacher can utilize many
real and stimulated tools to help the teaching of
pronunciation. Audio and video tapes, for example, as two

handy audio- visual aids along with the teacher’s training
would motivate the students to benefit from it as a variety
in learning. In fact, the Iranian high school students
(especially introvert students) can practice stories, plays,
games, etc. to boost their pronunciation ability. In
addition, the course books and materials which are going
to be taught to students should be designed catering for
students’ needs in the mentioned areas. Consequently, it is
necessary for the English teachers to have a
comprehensive awareness of both the psychological and
phonological characteristics of first language and target
language of the learners. Furthermore, the teacher should
have sufficient expertise in teaching the problematic areas
related to consonants, vowels, stress position and
intonation to the learners.
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